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Alphabetical Alignment
Spilt into 3 or 4 groups.
Ask each group to line up according to their height.
For the group exercise they must be silent. First
group to do so successfully are the winner - they
must call out their names to prove they done it.

Coconut 
Everybody stands in a circle. The leader
demonstrates the actions (C-O-C-O-N-U-T) and the
rest of the group joins in. Do with group twice,
faster the second time.

C – left arm at side, bent up at
elbow with palm upward; right
arm up and elbow

bent over head with fingers
pointing left and palm down.

O – both arms up, over head and
fingers touching.

C – as above

O – as above

N – bend over with knees and
arms straight, fingers pointing
towards the ground.

U – arms out to side, elbows
bent upwards and fingers
pointing upwards.

T – arms straight out either side
with palms facing downwards.

As If
Participants walk around the room. Call freeze.
Everyone stops and tries not to move. Now ask
them to act as if…they are playing football, they are
making footballs, they are working in a shop, they are
having a romantic dinner, they are working in a
restaurant. Call freeze again. This time look carefully
to see if anyone is moving. Tell a joke or make a
comment to try and get people to laugh. If anyone

moves, they are out and take over the lead role.
Continue for a number of rounds.

Firework
Everybody stands in a circle. The leader
demonstrates the firework and then everyone joins
in. Do it twice with the full group, faster the second
time. Begin by holding an imaginary matchbox in one
hand and an imaginary match in the other. Mime
lighting the match and crouching down to light the
fuse. Use sounds to illustrate it. Move your hand
rapidly in front of your mouth while blowing to
represent the fuse lighting. Demonstrate the
firework rising up by slapping your lower legs, knees
and thighs. Now begin to stand up, slapping your
chest and shoulders to show the firework rising
higher in the sky. Raise your arms in the air and take
a small jump as the firework explodes. Make an
explosive sound to show this. Finally, lower your
arms slowly and sigh to show the firework falling
back to earth.

Partner Call
Participants form 2 lines facing each other. Each
person should have a partner across from them. Each
partner should choose a compound word: peanut
butter, tree trunk, shopping centre.Ask everyone to
close their eyes. Move partners away from each other.
With eyes closed, partners attempt to find their mate
by shouting out the word while moving towards each
other.When partners meet they can open their eyes.

Lap Sit
Get the group to stand in a circle, shoulder to
shoulder. Everyone should turn to their right. Make the
circle very tight by stepping into the centre of the
circle with the left foot. Be certain the circle is
perfectly round.Then, very gently, everybody sit down
in the lap of the person behind. Everyone must sit at
the same time.All wave your arms. Is the group feeling
really strong and stable.Take a step to the right!

Introduction
One World Week is a week of youth-led awareness raising, education and action that
takes place throughout Ireland during the third week in November every year. During
One World Week youth leaders, community workers, teachers, development workers,
students and young people throughout Ireland learn about local and global justice issues
and take action to bring about change. Co-ordinated by DEFY, One World Week has
been growing as an annual focus for development education in the youth sector, and in
schools and other organisations, since 1985.

During One World Week, groups all over the country do activities from the DEFY One
World Week activity pack. Some groups organise public events, quizzes and debates,
invite guest speakers or have multicultural evenings. Many groups publicly display the
work they have done in preparation for One World Week, or lead other people in
doing a public action.

This year, One World Week is from the 19th to the 25th November. The theme of
One World Week is Child Labour. In Ireland, many young people are working on a
part-time basis, while at school. This is mostly a very positive experience, with young
people gaining a level of independence, making new friends and learning skills. However,
for some young people work has a negative effect on their education and their health.
Similarly in the developing countries, many young people benefit from working, often
contributing significantly to the economic survival of the family. Many young people
work in very dangerous conditions for little or no money and do not get the chance of
an education. The International Labour Organisation (ILO) estimates that there are
approximately 120 million children around the world between the ages of five and
fourteen working full-time, mostly in Asia,Africa and Latin America.The single most
important factor in explaining why children are forced to work in developing countries
is poverty. For many destitute parents, trapped in poverty, the employment of their
children may be the only option they have left. Demand for children’s work plays a
crucial role also. Children are cheaper to employ, they are less aware of their rights, less
likely to complain about monotonous work and bad conditions and are less likely to be
absent. Girls are especially at risk, working longer hours than boys with a consequent
effect on school attendance and completion.An increasing and alarming problem is the
trafficking of children across national borders for prostitution, work on plantations,
domestic service and begging.

This resource contains activities, information and action ideas that youth workers,
youth leaders and others working with young people can use to raise awareness
around these issues, and develop local and national strategies for dealing with the
complexities involved. Through the use of simulation games, drama and role play, art
work and ranking exercises, young people investigate what child labour is, look deeper
into the causes and consequences, imagine alternatives and explore what can be done
to tackle child labour.

In many other member states of the Council of Europe, One World Week will also act
as a focus for young people to raise awareness of justice and development issues, both
local and global, and to plan and take action to tackle injustice.

Icebreakers and Warm-Ups
Icebreakers, warm-up games and energisers can be used during a session to liven up the
group, to act as a springboard to a particular issue or simply to get the group working
together. The following suggested activities can be used at the beginning, middle or end of
the session to ensure the session is lively and fun.

In the pack, the term ‘developing countries’ is used to describe countries in which the majority of people are prevented
from enjoying their basic human rights.With certain groups it may be appropriate to substitute the term ‘Third World’.
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Face the Facts One
Irish and International Legislation on Working Conditions 

for Children and Young People
Republic of Ireland
Protection of Young Persons (Employment) Act, 1996 states:

● No child can be employed under the age of 14.
● A child who is 14 may be employed to do light work during any period outside of the school term.
● A child who is over the age of 15 may be employed to do light work during school term time, provided

that the hours of work do not exceed 8 hours in any week.
● A child cannot work more than 7 hours in any day or 35 hours in any week.
● During the period of the summer holidays, a child must not do any work for a period of at least 21 days.
● Work must not be harmful to the safety, health and development of the child.

Source: One World Centre for Northern Ireland (2001). Exploring Our World.

Northern Ireland
Part XII of the Children (NI) Order 1995 states:

● No child under 13 years can be employed at all.
● No child who is at school can work before 7am or after 7pm or more than 2 hours on a school day.
● No child should be employed in street trading or any occupation that is likely to be injurious to his/her

health or education.
● If you are over 15 you can work for up to 7 hours on a Saturday.
● If you are between 13 and 15 you can work for up to 5 hours on a Saturday.

Source: One World Centre for Northern Ireland (2001). Exploring Our World.

International
The International Labour Organisation, a UN body which brings together Governments, Employers and Trade
Unions, has two main conventions dealing with the issue of child labour.

● Convention 138 concerns the Minimum Age for Employment.
- establishes a minimum age for admission to employment or work which is not less than the age of

completion of compulsory education;
- where economic development and educational facilities are not well developed, the minimum age is 14.

● Convention 182 concerns the Worst Forms of Child Labour.
- defines a child as being under 18 years of age;
- defines specific activities – slavery, prostitution, pornography and drug trade – as worst forms of child

labour;
- States must take immediate and effective measures to eliminate these worst forms;
- States are to provide access to free basic education and training for all children removed from the

above activities;
- consideration must be given to the special situation of girls.

Article 32 of the UN Convention on the Rights of the Child states:
‘State Parties recognise the right of the child to be protected from economic exploitation and from
performing any work that is likely to be hazardous or to interfere with the child’s education, or to be harmful
to the child’s health or physical, mental, spiritual, moral or social development’.
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SECTION 1

ACTIVITY 1:
Aim: that the participants

explore the positive and
negative attributes of children

and young people working.

Age: All

Time: 45 minutes

Materials: Large sheets of
paper, art materials, job cards

Suggested Jobs
Delivering post

Working in a factory
Delivering milk

Shining shoes
Working on a farm

Cleaning houses
Caring for the elderly

Singing and acting
Pottery/Woodwork

Working in a pub
Caring for the sick 

Cleaning cars
Picking fruit 

Working in a shop
Fighting wars

Painting
Running a business

Cutting hair
Teaching

Carrying heavy loads
Mining

Collecting rubbish

Young People & Work

What to do
For younger children, write out a series of jobs on cards. Suggestions are
given in the box below. Add other jobs as appropriate. Stick up a large sheet
of paper divided in two – adults/children. Shuffle the cards and hold them up
one at a time. Ask the group if they think this job would be done by an adult
or by a young person. The group decides if the card should be placed in the
adult or child section. If the groups think the job would be done by both
adults and children, the card can be placed between categories. At the end,
ask:

● What other jobs do children and adults do?

● Why do children work?  

● Is this positive?

For older age groups, break into two groups – A and B. Each group makes a
list on all the different jobs that young people do, both in Ireland and in the
developing countries. Mark the lists A and B. Now, ask for a volunteer from
group A and give them one of the jobs from the list prepared by group B.
They have to mime it for the members of their own team, who must guess
what the job is. They have one minute to guess correctly. If they guess
correctly they get a point. If they guess incorrectly, it is passed over to the
other team to have an attempt. Now group B have their turn. Keep going
until all the jobs have been mimed. If there is a large group, you could have
more than two teams.

Display the two lists of jobs. Still in the two groups, give each group a large
sheet of paper and markers or crayons. Ask them to imagine a young person
who works. What age is s/he? What job is s/he doing? How does s/he feel
about working?  They draw the outline of the young person in the middle of
the sheet of paper, leaving space outside and in for drawing. Inside the
outline, write or draw all the positive benefits to the young person of
working. Around it, write or draw all the bad effects work could have on
that young person. After 15-20 minutes, display both posters and a volunteer
from each group introduces it.

Discussion Suggestions
What are the two most positive and the two most negative things about
work for young people?
How does working affect the enjoyment of their rights by young people?
In what types of jobs do young people suffer the most?  
What about people who are illegally employed both in Ireland and globally?  
Is there a way that their rights can be protected?  
What demands would they make on their governments if they had the
chance?

ONE WORLD WEEK 2001
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Statements
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SECTION 1

ACTIVITY 2:

Aim: that participants
understand what is good and

what is bad about children
working?

Age: 11 years and over

Time: 25 minutes

Materials: Flipchart paper,
markers or crayons, sellotape
or blu-tack, set of statements

for each group

The Good, the Bad & 
the Ugly

What to do
Write the following questions on two flipchart sheets and display the sheets
on the wall. What is good about children working?  What is bad about
children working?  As the group enters, ask them to write their thoughts
about the questions on the sheets. Do not comment on the statements.

Break into groups of four people. Give each group a flipchart sheet and a set
of nine of the statements, though not necessarily the same nine to each group.
Demonstrate that they should divide the sheet into four equal boxes. Label
the boxes – young people Ireland positive; young people developing countries
positive; young people Ireland negative; young people developing countries
negative. Explain that they have 10 minutes to discuss and decide which box
to put each statement in, depending on where they think it is most applicable.
Use blu-tack or sellotape to attach the statements. Each group then presents
their findings. Ask if there were any statements that could belong in more
than one box. Which one(s)?  

Now review the initial comments made on the flipchart sheets. Ask if anyone
would like to change what they wrote or add something else to it.

Alternatively, for each statement ask people to move around the room
towards posters marked Ireland Positive, developing countries Positive,
developing countries Negative and Ireland Negative. For each statement,
question people as to why they chose to stand in a particular place.

Discussion Suggestions
What did you find different for children working in Ireland and in developing
countries?
How are they similar?

ONE WORLD WEEK 2001
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Working as a child provides
good work experience and
skills for the future.

Work that children do can be
tiring and can affect their
general health. Sometimes
children are asked to do
dangerous jobs and work in
dangerous conditions, which
severely affects their health.

Young people who work can
help with school fees and
books. If a child does not
work, then their family may
not be able to send her/him
to school.

Children can earn money for
themselves through work,
which they would not have
otherwise.

There are laws which protect
children in the work place.

When a child works, their
education can suffer. They
may not go to school at all
or can be too tired to
concentrate when at school.

Working gives a young
person a sense of
responsibility. Young people
are often very proud of the
work they do.

Working can restrict the
child from having time to play
and socialise with friends.

Children do not play a role
in making the laws that affect
their work.

A child who works can often
add to the household
income. Sometimes this can
mean the difference between
surviving and not surviving.

Children are often seen as
cheap labour and are
therefore underpaid or not
paid at all.

Children can have too much
responsibility too soon,
especially if the family is
depending on the child’s
income. Sometimes this can
make the child feel stressed.

When a child has to work,
sometimes they have to
move away from home in
order to get a job.

Working as a child can
sometimes lead to getting a
job as an adult.
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Face the Facts Two
Child Labour Around the World

● The International Labour Organisation (ILO) estimates that 250 million children aged between 5 and 14 are
working worldwide. Of these, 120 million are working full-time.

● About 80% of children’s work is unpaid.

● About 61% of working children live in Asia, 31% in Africa and 7% in Latin America. The rest are in Europe and
North America

● In 1995, more than 10,000 children were working in the garment industry in Bangladesh. More than 8,000 of
these children are today being paid 300 taka (£18) a month to go back to school by the government.

● Most children work because of poverty. On average, working children contribute about 20-25% of family income.

● Africa has the highest concentration of working children – one in three African children work full or part-time.

● Less than 5% of children work in the production of goods for export. Most children work in family-based
agriculture, service industries (street trading and food), small-scale manufacturing and the sex trade. The ILO
estimates that millions of these children are in bonded labour and slavery.

● In Ireland, there is no evidence of economically active children between 10 and 14 years, though many children,
particularly boys, aged between 11 and 18 are found to work in agriculture and in home deliveries. The ILO
estimates that there are 94,000 economically active teenagers between 15 and 19 in Ireland.

Source: One World Centre for Northern Ireland (2001), Exploring Our World. DEFY (1998),The Rights Stuff.

Did You Know?
Child slavery is where children are forced by violence or the threat of violence to work for no pay. In the case of
children in bonded labour, their labour is demanded as a means of repayment for a loan, often from the child’s parents.
The child is then tricked or trapped into working for very little or no pay, often for seven days a week.
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SECTION 1

ACTIVITY 3:
Aim: to examine 

the effects of
work on

young people’s
development.

Time: 1 hour

Age: 11 years and up.

Materials: Large room, big
enough for

two separate
groups,

scenario cards
for each

group, props*
(optional)

* Props could include empty boxes,
cloth/clothes, string, pieces of wood,

chairs and old newspapers or
magazines.

A Job for Life?

What to do
You will need two leaders for this activity. Form two groups. Give one group
Kevin’s story and the other group Ana’s Story. Explain that they have fifteen
minutes to discuss the scenario in their groups and choosing volunteers to act
out the scene. The rest of the group acts as the audience for the drama. The
dramas should be no more than 3 minutes duration. Begin by setting the
scene. In the scene, a person wishes to do something, which is blocked by a
second person (usually a family member or someone in authority). When the
drama is completed, ask the audience if Kevin or Ana could have done
anything differently. What about the other character?  Rerun the scene, this
time inviting the audience to stop the action at any point if they can see an
alternative path of action. Encourage as many interventions as possible. This
should take 25 minutes.

Note to Leader
You will play a central part in the drama by observing, guiding, questioning and
continuously organising the groups and the unfolding of the scenes. If there is
only one Leader, you could choose just one of the scenarios.

In the large group, discuss the following:

● What happened in the drama?

● What were the similarities between the two scenes? What was
different?

● How was progress achieved in both cases?

● Where do you think the first scene might take place?

● Where might the second scene be taking place?

Kevin
,
s Story

Kevin has a part-time job after school and at weekends. He is just about to
leave for work when his mother reminds him that he has homework to be
handed in the next day at school. Kevin knows that his results have been
poor lately and this assignment is very important, but they are really short-
staffed at work. If Kevin doesn’t show up, he will be let go. Then he’ll never
be able to afford the new playstation game.

Ana
,
s Story

Ana goes to school three days a week. The rest of the time s/he works to
help the family put enough food on the table. She really enjoys school.
However, her father has just got very sick and has been let go from his job.
Her Mother says to Ana that she will have to give up school and work full-
time to help make ends meet.

Source: Save the Children 2000.

ONE WORLD WEEK 2001
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Face the Facts Three
Young People and Work

A survey of schoolchildren in the Greater Dublin Area in 2000 
revealed the following:

● One third of students work more than 12 hours per week, while one in six work more than 20 hours
during the school term. This figure does not include Transition Year.

● One in ten students work more hours than they spend in school.
● Nearly one in six of students in Leaving Certificate year were working 20 hours or more, the figure is

one in ten for Junior Certificate. Some of this minority were working substantially more than 20 hours
weekly.

● The most common types of work done were working in a supermarket, restaurant, pub and baby-
sitting.

● The most common rate of pay for students who work was between £4 and £5 per hour. The significant
minority of students working 20 hours or more each week were thus earning in the region of £100 per
week.

● Students overwhelming perceive the consequences of working as positive with very few negative
consequences. Working allows students to “feel more independent”,“have a nice holiday” and “go out
more often”.

● Nearly half of students believed working meant they had “less time for homework” and that they would
be “tired at school”, while more than one in three felt that they would “have little time for games and
hobbies”.

● Students felt that parents, friends and employers approved of them working during term time, with only
teachers being perceived as disapproving.

● The majority of students did not regard the law on working hours as having an important role in how
many hours they worked, placing much greater emphasis on their own wishes.

Source: Dublin Employment Pact (2000). School and Part-time Work in Dublin: the facts.
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SECTION 2

ACTIVITY 4:
Aim: that participants

examine what child labour is,
what it is not and what types

of work child labourers are
exploited for.

Age: 11 years and older

Time: 30 minutes

Materials: Copies of fact
sheets three & four for each

group or each person, posters
to represent the different

continents.

Child Labour is ...

What to do
Begin with the warm-up ‘As if ’. Use the following statements:
Move…

● … as if you were playing football

● … as if you were carrying a bag full of heavy books

● … as if you were stitching footballs

● … as if you were carrying a sack of meal on your shoulders

● … as if you were falling asleep in class

● … as if you were stacking shelves in a supermarket

● … as if you were walking through a minefield

In threes, discuss the following question: what is the difference between
children working and child labour?  Each group should list three differences.
Ask for one point at a time from each group.

Now ask each group to list all the items that they have encountered that they
think have involved child labour. Examples could include clothing, food,
household items, sports equipment or things they have seen on television.
Find out how many of these items the large group encountered today. Place
posters around the room to represent the different continents. Ask the
groups to write on the sheets where they think the items they have listed
come from. Alternatively, ask the groups to collect as many items as they can
from the list. What other types of child labour are there in these places?

Hand out the fact sheet on examples of child labour around the world. In
small groups, ask participants to choose one of the types of work and imagine
what life is like for a child doing the work.

The groups should try to answer the following questions:

● Where does the child live?

● What type of work does he or she do?

● Who is his or her employer?

● Why does the child work?

● Is the work hard?

● Does the child enjoy the work?

● Who profits most from his or her work?

ONE WORLD WEEK 2001
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SECTION 2

ACTIVITY 5:

Aim: to explore how
different types of work affect

children and young people’s
rights.

Age: All

Time: 30 minutes

Materials: Role cards for
each participant, large space

Let
,
s March Against 

Child Labour

What to do
Brainstorm on the rights that children and young people need in order to
survive, grow and participate. Line everyone up in a straight line across the
room. Give each participant a role card. From the list of rights, choose one
and read it out. Each person considers whether they think their character
would be able to exercise the particular right. For example, ‘you have the
right to go to school’ or ‘you have the right to protection from violence’. If
yes, then they should take a large step forward. If yes, but they are limited in
their choices, the participant takes a baby step forward. If no, then don’t
move. Keep going until all the rights are mentioned. It may be necessary to
add a few extra statements of your own. Ask individual participants to read
out their role card. Ask the following: How do you feel about where you
have ended up?  Why did you make particular choices?  How did it feel when
you passed others by/others passed you by?
Ask where other participants with the same role card ended up.

Discussion Suggestions
Which types of work allow children to enjoy their rights?  Which don’t?
Why do particular types of work prevent children from enjoying their rights?

Note for Leaders
It may be necessary to have a list of rights statements already, particularly
with younger age groups. Some examples are:

ONE WORLD WEEK 2001
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● I can go to school

● I can speak out about things that
affect me

● I am protected from violence

● I can play games

● I have a family

● I can meet my friends

● I can get information that I need

● I can earn a fair wage

● I am happy

● I am able to go to secondary
school

● I will be well looked after if I get
sick

Role Cards

NNiihhaall:: I am 8 years old and come from Pakistan. Last year, I was sent to work in the village carpet factory. I
work a fourteen-hour day and sleep beside the loom. If I complain, the boss beats me. My fingers are always
being cut by the loom. I am very unhappy.

MMaarrvviinn:: I am 14 and come from Nicaragua. I work all day from 5.30am shining shoes and earn £6.00 a day.
My mother uses the money to buy food for me and my two brothers and three sisters. I’m going to go to
school soon, even though I’ll only be able to work half the day.

MMaannuueell:: I am 13 years old. I come from Colombia. Two years ago, I was abducted from my village to join
rebels who are fighting against the Colombian government. Two of my friends who were taken with me have
died after stepping on mines. I’m scared to escape, as those who try get beaten. I miss my family.

AAmmaa:: I am 10 years old. I come from Mozambique in Southern Africa. I look after my younger brother and
sister while my mother and father work in the fields. I clean the house and start preparing the food. When my
parents and my older brother, who is at school, come home in the evenings I help my mother to get the dinner
ready and clean up afterwards.

PPaauull✽ ::**I am 15 years old and come from Galway. I work packing shelves in a supermarket. I work evening and
early morning shifts. I find it hard to stay awake in class but I need the money so I can afford good clothes. My
parents are happy because I don’t ask for pocket money.

CChhaannddrraa✽✽ :: I am 14 years old and I come from Nepal. My family is very poor and I work on a tea estate. I
have to walk an hour and a quarter to reach the estate. I work from 8am to 4pm. I have to pick at least 10kg
tea each day, for which I receive 21p. I also do other jobs such as fetching tea and water. I have to provide my
own tools and don’t get paid when I am sick. I dream about going to school, but I don’t even have enough
clothes or food, so school is impossible.

XXii--LLii:: I am thirteen and I come from China. I make toys, which end up in shops in the West. I work twelve
hours a day with small parts. The glue and paint smells terrible and I often feel ill. If I complain, I get hit or
docked wages. I don’t have time to play with toys.

DDaarraa:: I am 14 years old and I live in Ireland. My parents have a farm and I work evenings, weekends and
holidays, helping my Dad with the farm work. During the summer, the hours are long and I feel tired. I don’t
get much time to play football with my local club.

NNaaddiiaa:: I am seventeen and come from Ukraine. A man came to my house and told my mother he could get
me a visa for the West and a good job cleaning houses. I came on a truck with twenty other girls. When I
arrived in Ireland, I was put to work on the streets as a prostitute. I complained but he threatened to tell my
mother I am a prostitute. I couldn’t bear the shame. He holds onto my identification documents.

RRaannjjeeeett✽ :: I am 14 and live in Delhi, India. I work as a domestic maid for a rich family. I work from early
morning to late evening Monday to Saturday, cleaning, washing, cooking and looking after the young children.
The family treat me quite well giving me food and a room. The money I get goes to my family. On Sundays, I go
to a free local school.

AAmmaalliiaa:: I am 12 years old. I crossed the border to the USA from Mexico with my family last year. I work
with my parents and two older brothers on a large plantation, spraying crops and removing weeds. The hours
are long, we earn very little and the dust and spray cause me to cough a lot. Sometimes I go to school, but
often I don’t get the chance – we’re just too busy.

NNeellssoonn:: I am ten and come from Peru. I work with my Uncle, who makes gold jewellery for tourists. I mix the
ore with mercury and the gold can then be extracted. Often, the mixture splashes on my body. I work from
seven in the morning to six in the evening. I get Sundays off and I like to play football.

AAnnnnee:: I am 15 and work in a small paper factory in my home town of Carlow. I work from 3.30–5.30pm, either
packing paper into boxes or using a large machine to cut it into lengths. I earn £30 a week. I haven’t told my parents
about the job. It’s very dusty in the factory and I cough a lot. I get tired at school, but I don’t want to miss work.

MMaarrttiinn:: I am 17, with the Leaving Certificate this year. I work as a kitchen porter in a restaurant in the local
town 15 miles away. My hours are from 6 - 11.30pm. I get £25 a night. I burnt my hand on a hot pan a few
months ago. It hurt a lot and I had to go to hospital. I missed a month of work but got no money for it.

✽ Adapted from: One World Centre for Northern Ireland (2001). Exploring Our World.
✽✽ Adapted from: Focus for Change (1992). Class, Gender and Race Inequality and the Media in an International Context.
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Common Causes of Child Labour

1. Poverty

I work on the family farm. I help my mother and father in the fields every day. There’s so much to do and we
couldn’t afford to hire somebody. My contribution helps my parents to put food on the table. Without me,
the family would not have enough to eat.

2. Poor Education System

I would like to be able to send my children to school but the nearest school is over an hour and a half away.
Anyway, we couldn’t possibly afford the books, pens and paper, or the exam fees. So much for free education!
Besides, my children will learn more by working than sitting in a classroom listening to a teacher who knows
barely more than them.

3. Small Unregistered Businesses

As the owner of a small factory making carpets, I need to have children working to keep prices down. I
know the law says that young children are not allowed to work, but since there are so few inspectors, there
is no chance of me being caught.

4. Low Cost of Child Labour

It’s a matter of profits. If I employed adults, I would have to pay them more and they would want better
working conditions. It’s easy to control children. If any of them complain, I give them a beating.

5. Lack of Child Workers’ Organisations

I work stitching footballs. The hours are long and the room is hot and full of dust. If we complain, we get
shouted at or beaten. One of the other workers tried to get us to form a group to stand up for our rights,
but she was badly beaten and we didn’t see her again. I just try and keep my head down.

6. Lack of Protection for Children

In my job as a community worker, I see large numbers of children being exploited because society is not able
to provide them with appropriate protection. These include children who are abandoned or have been
orphaned by the HIV/AIDS epidemic or by floods and other natural disasters. It also includes those recruited
as soldiers to fight in the civil war.

7. Social Customs and Attitudes

I come from a rich family. We have a maid who is twelve years old. She is from an ethnic minority group in
our country. I think that children of poor people and ethnic minorities should have to work. My father who
works in the Government says that they are always being urged to make commitments to end the
exploitation of children, but it’s much cheaper to employ children than adults. Anyway, we are doing her a
favour. Her parents have little money to spend on education, so they choose to educate her brothers and the
money she earns helps with this.

Source: ILO (2000). Trade Unions and Child Labour.
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SECTION 2

ACTIVITY 6:

Aim: to explore the different
causes of child labour around

the world.

Age: 11 years and over

Time: 45 minutes

Materials: Photocopies of
cause statements, paper and

pens, large sheet of paper for
each group, old newspapers,
magazines, scissors and glue.

The Hidden Causes 
of Child Labour

What to do
Before the activity, cut out the ‘cause’ cards and hide them around the room.
Break into seven groups, or if the numbers are small break into five groups
and remove cards 3 and 5.

Explain that the groups must find the cause cards, one per group. If two
members of a group find a card, collect it and give it to the group at the end
that has no card. When the groups find their card, they sit down.

Ask the groups to list two ways in which their ‘cause’ leads to the
exploitation of children and two consequences for the child’s future. Give the
groups pens and paper and allow ten minutes for this.

Give each group a large sheet of paper. Share out the newspapers and
magazines. Explain that they have 20 minutes to make a collage depicting the
causes and consequences of child labour. Stick the collages on the walls. Two
people from each group explain their collage while the others move around
the room to visit the different collages.

Discussion Suggestions
● What is most responsible for children being exploited?
● Which of the causes should be tackled now and which can be left until

later?
● What can we do to tackle the causes of child labour?

ONE WORLD WEEK 2001
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ACTIVITY 8: 
Aim: that participants begin

to understand who is
responsible for child labour

Age: All

Time: 30-45 minutes

Materials: Story box, art
materials and paper.

Nouroudine
,
s Story

What to do:
Break into three groups and give each group a copy of Nouroudine’s story.
One person in each group reads the story.

Nouroudine
,
s Story

Nouroudine is 11 years old, but small for his age. He is from Benin in West
Africa. One day his uncle sold him to a man going to Nigeria. He had to sift
sand from gravel in a quarry. There were lots of other children there. At
night he slept on sacks of corn in a warehouse. Once his boss hit him on the
shoulder with a spade. He started crying and the boss asked him why he was
crying, he hadn’t hit Nouroudine hard. Then he hit him again, harder this time.
Nouroudine managed to escape after three weeks. He made it back to his
village, but it wasn’t long before he was on the road again.

His mother goes back and forth between Benin and the Ivory Coast, where
she works on cocoa farms. She paid a man to take Nouroudine there. He
was going to work on the farms with his brother. She said she’d come later.
There are an estimated 10-15,000 child labourers on farms in the Ivory Coast,
one of the region’s richer countries and the world’s biggest cocoa producer.

A bus carrying Nouroudine and 23 other children was stopped before it left
Benin. A number of people were arrested, suspected of being involved in child
trafficking. Nouroudine says,“I miss my parents. When I get home, I’ll tell my
father again that I want to go to school. I don’t ever want to go abroad
again.”

Source: The Irish Times, 14/5/01

Imagine you are Nouroudine.
● How do you feel: when you are working in the quarry? 
● When you return home? 
● When you are on the bus travelling to work on the cocoa farm?
● Using a long roll of paper such as wallpaper or sheets of paper taped

together, draw or paint Nouroudine’s story.
● What do you think will happen to Nouroudine now?
● What would you like to see happen?  
● Are there any similarities between Nouroudine’s story and young

people working in Ireland?  Why?  If not, why not?
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SECTION 2

ACTIVITY 7:

Aim: that participants
understand the effects of the

worst forms of child labour on
children and young people.

Age: All

Time: 45 minutes

Materials: Set of role cards
for each group, copy of fact

box for each group.

Worst Forms of Child
Labour

What to do
Before the activity, make photocopies of role-play cards from activity five.
Break into four groups and give each group the set of cards. The groups
discuss the roles and categorise them according to work that is beneficial to
the young person, child labour and the worst forms of child labour. Get
feedback from the group and try to get consensus on the worst forms of
child labour.

Give each group one of the role cards relating to the worst forms of child
labour. They discuss the role and prepare a short drama (2 – 3 minutes) to
illustrate the effect that type of work has on young people. Each group
presents their drama.

Distribute the fact box on the worst forms of child labour. How does the
groups’ concept of the worst forms of child labour differ from the
International Labour Organisation?  What have they in common?  What can
we do to tackle the worst forms of child labour?

The Worst Forms of Child Labour ILO (2001)
● slavery and bonded labour;
● any hazardous work likely to harm the safety and the moral and

physical health of children;
● sexual exploitation, prostitution and pornography;
● use of children for illicit activities.

Did You Know?
There are currently estimated to be more than 300,000 children under the
age of 18 fighting in 36 conflicts around the world. Children of both sexes are
trained as front-line fighters and are also used for support duties. Many of
these young people are recruited by force.

ONE WORLD WEEK 2001
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Role Cards
Government Representative
You work in the Department of Social Welfare in your country. The extent of child labour is
exaggerated in the media. You have put laws in place to eliminate child labour and to punish those
responsible for causing it. But you have few resources for enforcing them. Closing factories that
employ child labour will just create more poverty.

Local Employers
You employ 150 people in your factory. Without your help, they would not be able to survive.
There is pressure from buyers for cheaper products, so you need a plentiful supply of cheap
labour.

Consumers
Today, how you look is very important. You want the best gear at the best value. You are aware
that certain companies may use child labour, but your friends would slag you off for wearing
something without a label.

Large Corporations
You are answerable to the shareholders. The market dictates that if labour is too expensive, then
production has to move elsewhere. You have a code of conduct for the organisation but feel it is
the responsibility of the individual factories that supply you to enforce it.

Parents
You feel it is terrible that your children should have to go out to work instead of school, but
without their contribution, the whole family would suffer. The price of food keeps going up and
even school costs are rising. At least by working, the children are keeping out of trouble.

Children
You are proud to be able to help your family by providing money for food and clothes. The work
makes you tired and someday you would like to go to school. You would like to earn respect
from employers and the Government and a decent wage for the work that you do.

Scenario
A group of young people are trying to learn more about the issue of child labour. They contact
DEFY who put them in touch with activists in developing countries who are working on the issue.
They are invited to participate in a meeting where different groups affected by child labour will be
present. The group will feed back about what they learned in the meeting.
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SECTION 2

ACTIVITY 9:
Aim: that the participants
understand that we are all

responsible for child labour

Age: 11 years and up

Time: 45 minutes

Materials: Role Cards

Who is Responsible?

What to do
Read out the scenario. Form groups of six people. Give each member of the
group a different role card. Take one group aside and explain that they are
the youth group. They listen to what the different characters have to say.
They question the different people about whether they think they are
responsible for child labour. Each group spends 15 minutes discussing who is
responsible for the exploitation of children for child labour.

The youth group representatives feed back from each group. Was it difficult
to reach a decision?  How did the decisions compare between the different
groups?

In the same groups, ask participants to identify three things that they could do
tackle child labour. Get one solution at a time from each group.

Give a copy of the case study to each group. Ask the group if the workers
are getting a fair deal. How could a company be held responsible for
practices in individual factories?

Case Study
Not-So-Happy Meal
A newspaper reported that Snoopy,Winnie the Pooh and Hello Kitty toys
sold with McDonald’s meals in Hong Kong are made at a mainland
Chinese sweatshop that illegally employs child labourers to package the
toys. The children, as young as 14, work 16 hour days for about $3 –
barely the cost of a McDonald’s meal in Hong Kong. The newspaper said
that one of its reporters mingled with some of the youngsters in a
guarded factory complex where they live in crowded conditions. It said
16 workers sleep in a single room on wooden beds with no mattresses.
The newspaper quoted some of the youngsters as saying they lied about
their age and used false identification documents to obtain jobs.
McDonald’s was quoted as saying the company has a strict code on labour
rights that prohibits child labour and that it carries out audits at regular
intervals. The company said it had not reason to believe its Hong Kong
toy supplier was in violation of its standards (Sunday Morning Post,August
2000).

Source: ILO (2000). Trade Unions and Child Labour.
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Discussion Suggestions
● When looking at child labour, who might the groups A and B represent?
● Who or what does the drummer represent?
● How would putting a ban on children working affect the practice of

child labour?
● What alternative approaches could we consider?

Note for Leaders
This activity should not be done without first introducing the topic of children
working and child labour.

Source: International Institute for Environment and Development (1998). PLA Notes:
participation, literacy and empowerment.
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SECTION 3

ACTIVITY 10:
Aim: that participants in the

session will understand that
simply banning child labour will

not solve the problem but
begin to explore other

possibilities.

Age: All 

Time: 30 minutes

Materials: Large room/open
space, drum or equivalent.

Drum Out Child Labour

What to do
Ask for a volunteer. Form two equal-sized groups – A and B. Give the two
groups and the volunteer their instructions. They do not show the
instructions to the other groups. Mark out a rectangular area and get group
B to stand beside it. Group A retreats to the far end of the room or open
space. The groups now read their instructions. The game begins when the
drummer starts. Remember to be vigilant and ensure group A obeys the
drumbeat. The game finishes when group B realises that to stop group A, all
they have to do is stop the drummer.

Still in their groups, discuss the following:
● What happened?
● How did you feel?
● How was the situation resolved?

Instructions for Group A
● Your objective is to breach the boundaries of the rectangular area. You

only need one person to cross the boundary. You can use any non-
violent means.

● You have just two minutes to cross the boundary.
● You move at the pace of the drum. If the drum beats slowly, you move

slowly. If the beat gets faster, your pace increases. If the drumming
stops, you stop.

● If you successfully cross the boundary, you get to choose one member
of group B to join your group.

Instructions for Group B
● You have to protect the boundary from group A. Only a single member

of group A needs to cross the boundary. You can use any non-violent
means.

● If group A is successful, they get to choose one member of your group
to join their group.

● You need to protect the boundary for two minutes each time.

Instructions for the Drummer
● You decide the pace at which group A moves. You do this by beating a

drum. If the drumbeat is fast, group A moves quickly. If you beat the
drum slowly, group A moves slowly. If you stop drumming, group A
stops.

● Vary the pace of the drumbeat as much as possible – be unpredictable!
● You are not to communicate verbally with either group unless they talk

to you first.

ONE WORLD WEEK 2001
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Face the Facts Four
Some Examples of Child Labour Around the World

Asia
Bangladesh: clothing industry
India: carpet and glass industry
Nepal: agriculture and carpet industry
Pakistan: 10 million or more in bonded labour/ brick kiln industry/ sewing footballs and manufacture of

surgical instruments

Latin America and Caribbean
Brazil: shoe-shining/ sugar, tea, tin and charcoal production
Colombia: coal mining/ flowers/ child soldiers
Peru: domestic child workers/ sorting rubbish on dumps and gold mining

Africa
Mozambique: work in fields rather than attend school/domestic and informal sectors
Sierra Leone: child soldiers
Mauritiana: slavery
Zimbabwe: mining and gold panning

Source: ICTU (2000). Global Solidarity Module Two: Child Labour
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What the Children Want
We want recognition of our problems, our initiatives,
proposals and our process of organisation.

We want respect and security for ourselves and the
work that we do.

We want an education system whose methodology and
content are adapted to our reality.

We want to be consulted on all decisions concerning us
at a local, national and international level.

We want the root causes of our situation, primarily
poverty, to be addressed and tackled.

We are against exploitation at work but we are in
favour of work with dignity and appropriate hours, so that
we have time for education and leisure.

This list was taken from The Kundapur Declaration, drawn up at the
International Meeting of Working Children, India, in 1996.

Source: Anti-Slavery international, UK. Child labour fact sheet.
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SECTION 3

ACTIVITY 11: 
Aim: to explore alternatives

to the exploitation of children
for work.

Age: All

Time: 30 minutes

Materials: “I agree” and “I
disagree” posters, flipchart and

markers, ‘What We Want’
handouts for each group or

each person, blu-tack or
sellotape.

What Do We Want?

What to do
Begin with the following moving debate. Place posters saying “I agree” and “I
disagree” on opposite sides of the room. Read out a statement and
participants move towards the relevant poster. The following are suggested
statements:

● All forms of work done by children should be banned.
● You cannot end child labour until you eliminate poverty.
● We should boycott products if we suspect that child labour was

involved in their production.
● Child labour is justified because families need everyone to work in

order to survive.
● I can make a positive contribution to ending child labour.

Read out the general instructions. Break into small groups. Each group
discusses tackling child labour at a local, national or international level, before
feeding back to the large group. Nominate each group local, national or
international. Hand out copies of the ‘What We Want’ list to each group or
each person.

Discussion Suggestions
● What similarities or differences were there between what the groups

outlined and what the group of child workers in India listed?
● Which of the actions could we support?
● What steps do we need to take?

General Instructions
You have been asked by the International Labour Organisation (ILO) to design
a charter establishing the rights of child workers at a local, national and
international level. The charter should contain at least five statements that
highlight how the problem of child labour can be tackled. Each statement
should begin, we want …

Issues that could be considered include:

● working conditions
● leisure
● money
● health and other rights

ONE WORLD WEEK 2001
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SECTION 3

ACTIVITY 12:
Aim: that young people

explore how to raise
awareness about the rights of

young workers and about child
labour.

Age: 11 years and over

Time: 45 minutes (can be
expanded over a number of

sessions)

Materials: Large sheets of
paper, art materials, old
magazines/newspapers.

Design a Poster

What to do
Brainstorm on the jobs children and young people do in Ireland and the
developing countries. What is good and bad about children and young people
working?  How are children and young people exploited at work?

Form a number of small groups (minimum of four people). Explain that the
groups have been commissioned to design a poster, which focuses on the
rights of children and young people to protection from exploitation in the
workplace. Half the groups focus on Ireland and the rest focus on developing
countries. Give each group paper and art materials.
They have 30 minutes to discuss what they would like to present in their
poster and to design it. Write the following questions on the flipchart and
display for the groups:

● Who and where are our target audience?
● What message do we want to get across?
● How should we present the message?

Each group presents their poster. How did the different groups get their
message across? Compare the images and messages used at a local and global
level.

Discussion Suggestions
What impact would a poster campaign have on raising awareness of the rights
of young people working?
What other media would be effective in highlighting the issue?
How can we ensure fair representation of young people and young workers in
the media?

ONE WORLD WEEK 2001
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Face the Facts Five
Attitudes of Young People towards Child Labour 

● 61% of children surveyed were aware of the existence of the International Convention on the Rights of
the Child. However 80% failed to name any organisations engaged in promoting children’s rights in the
area of child labour.

● Education is considered to be the most important right of young people.
● Specific factors leading to the exploitation of a young person were deemed to be dangerous working

conditions, low wages, long working hours, being forced to work and the denial of the right to
education.

● Respondents did not feel that children who were working a few hours but below the minimum age
were being exploited.

● In terms of the causes of exploitation, almost one in three said that laws to protect children are not
enforced.

● One in four felt that people were poor and had no other choice but to encourage their children to
work.

● When asked about ways of ending child exploitation, one in six said pressurise governments to sign the
International Convention on the rights of the child.

● A similar number said lobby international organisations such as the UN to stop child exploitation.
● One in seven said ensure that parents can afford to send their children to school.
● Lobbying big companies and boycotting their products was not considered the most effective approach

in campaigns to end this practice.
● When asked where exploitation takes place, one in eight said Ireland.
● Two thirds of respondents said the rest of the world – the top responses when this was broken down

being India (one in eight), China (one in ten),Africa (one in twelve).
● Young people see a significant distinction between child work and the exploitation of child labour.
● Work has many positive connotations for respondents in that it provides the opportunity for earning

money and for becoming more independent.
● It is interesting that it is seen as a potentially positive phenomenon even for those below the legal

minimum age of work.

Source: DEFY (2001). Attitude and Awareness Levels of Young Irish People Regarding Child Labour.
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SECTION 3

ACTIVITY 13:
Aim: that participants

question their assumptions
about child labour.

Age: All

Time: 40 minutes

Materials: Copies of
photographs, flipchart paper,

markers or crayons

Picture It!

What to do
Begin by forming groups of four and giving each group a photograph. Each
group places their photo in the centre of a flipchart sheet. Ask the groups to
draw an extended frame around the picture and discuss what may have
happened before the snapshot was taken and the possible scenario afterwards.
Some useful questions to aid discussion are outlined below.The groups then
write or draw their impressions in the extended frame. Each group gives their
picture a title. The pictures are displayed around the room and participants are
given a chance to look at them. Allow 20 minutes in total.

Possible Discussion Questions
● Where was photo taken?
● What is the subject(s) feeling?
● Why are they there?
● Do they mind having their photo taken?
● Do they know the photographer?
● Is there a positive/negative/neutral message in the photo?
● Is the photographer sympathetic to their subject(s)
● In the large group, give a brief explanation of each photo and compare

this to the groups’ interpretation. Discuss the following:
● What was similar or different to the groups’ interpretation?
● In what situations could similar photos be taken in Ireland?
● What should be done to end the exploitation of young people around

the world?
● Finish with discussion on power of images 

Note to leader 
● Images are as powerful as written language in affecting our emotions

and attitudes
● When we look at an image we bring in personal experiences and any

knowledge of the background to help us understand what is happening.
The image will give information about people and places and it may use
common stereotypes with strong meanings which we react to

● News or documentary images have been put together to communicate
ideas.The photographer chooses where to stand, who or what to
photograph and what equipment to use.The accompanying text adds to
this to clearly state the meaning

We must always ask:
● Who is creating and using the image?
● What choices have they made and why to present the finished product?
● What are they trying to achieve?
● What effect will it have on our attitude to the subject matter?

ONE WORLD WEEK 2001

26

1

2

3

4

One World Week 2001  24/8/1 10:34 am  Page 26



ACTIVITY 14:
Aim: that participants move

from awareness raising to
taking action on child labour.

Age: 11 and over

Time: 45minutes

Materials: Old magazines,
newspapers, photo packs,

flipchart and marker.

Get Active

What to do
Before the session, lay out a series of pictures and/or headlines focusing on
young people working. These can be obtained from magazines, newspapers,
photo-packs or the photos from this pack. Ensure that there are enough
pictures so that each person can choose one.

Explain that everyone is to look at the photos/headlines for a few minutes.
They choose one that best illustrates the issue of children working to them.
Break into groups. Each group chooses one photo/headline they all feel they
could take action to tackle.

Collect all the pictures/headlines that were not chosen. Mention that they are
all valid and stick these onto flipchart for displaying on the walls. Now collect
the pictures/headlines that were chosen. Again, stick on the wall.

Ask the whole group to choose one example that they could take action on.
Was it difficult to get consensus?  Each group brainstorms on all the possible
types of action that could be taken. Hand out copies of the menu of action
ideas to each group to give extra suggestions. In the large group, choose
three or four actions.

Using the grid, plan the action or actions the group will take over the next
weeks, months or years.
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Who are the What methods 
What do we When is the target group will we use
want to do? Who will do it? deadline? for the action? to do it?

5

7

6

Photo captions

1: Children turning drying bricks in a
kiln near Faisalabad in Pakistan.
Credit: Ben Buxton/Anti-Slavery
International.

2: Children weaving carpets in India.
Credit Ben Buxton/Anti-Slavery
International.

3: A 12 year old bonded agricultural
worker in Pakistan. Credit:Anti-
Slavery International.

4: Child domestic worker in Nepal.
Credit: CWIN.

5: Child domestic worker in Haiti.
Credit: Leah Gordon.

6: A girl bonded labourer breaks
rocks in Nepal. Credit: CWIN

7: Children working as
domestics in Benin,West
Africa. Credit:Anti-Slavery
International.
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NOTES

Menu of Action Ideas
● Design a questionnaire to find out how many young people (under 18)

in your community work and how much they know about the legal
restrictions for such work. Prepare a report of the survey for display in
the club, school or local library.

● Contact large retailers in your area and ask them if they have a code of
conduct. Where there is one, ask them if it refers to child labour or
child exploitation. If it does, then ask what measures the company takes
to ensure the code is implemented properly. If it does not, write to the
manager of the shop requesting that they include specific reference to
the elimination of child labour/child exploitation.

● Write to the Minister of State at the Department of Foreign Affairs,
urging the Irish Government to ratify and fully apply the International
Labour Organisation (ILO) Convention 182 on the Worst Forms of
Child Labour.

● Organise a debate or activities about child labour, the need for basic
education and Convention 182 on the Worst Forms of Child Labour in
your youth group, school or community. You can use activities and
information from the pack.

● Contact the Global Campaign for Education (GCE), a coalition of 400
organisations in 180 countries. The global campaign considers
education is the key to ending poverty, one of the main causes of child
labour. Free, quality education for all is well within the grasp of world
governments if the political will is there. Four days a year, $8 billion,
spending on weapons would be sufficient for all the children of the
world to go to school. To find out more about how you can get
involved, visit the ActionAid Ireland website (see addresses below).

● Write a one-page letter stating why you think that everyone is entitled
to a free, good quality education and how this would combat child
labour. Your letter will support critical campaigning efforts at key
international meetings. Send your letter to DEFY.

● Support the ‘Kick Child Labour Out of the World Cup’ Campaign run
by the Global March against Child Labour. For more details on how
you can get involved, visit the Global March website (see addresses
below).

● Write a short drama on the theme of child labour. Perform it for
friends, members of the public and invited guests. Ask everyone present
to sign a petition calling on the Irish Government to support the
elimination of the worst forms of child labour.

● Hold a poster competition to highlight the issue of child labour (see
activity twelve). Display the posters in a prominent place – youth club,
school, library.

ActionAid Elimu Campaign www.elimu.org
Global Campaign for Education www.campaignforeducation.org
Irish Congress of Trade Unions www.ictu.ie
UNICEF unicefir@indigo.ie 
The Global March against Child Labour www.globalmarch.org
Trócaire Slavery Campaign www.trocaire.org
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